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Abstract

Controversy about whether English for General Purposes (EGP) or English for Specific Purposes (ESP) should be taught
at university courses has attracted the attention of language teachers and researchers in Mexican higher education
during the last decade. However, moving towards ESP remains a complex task since EFL instructors and authorities are
challenged to match what students need and want with the development of innovative pedagogical proposals. Therefore,
this paper explored the English learning needs and perceptions of the 2014 cohort at a regional campus that is part of
a public university in Mexico and how a group of EFL teachers worked with them. Both qualitative and quantitative data
were collected using a mixed-method sequential approach. This needs analysis was developed in three stages over two
years. During this time, needs were identified and Task-Based Language Teaching (TBLT) within the ESP teaching
approach was adopted and implemented. The perceptions of 191 students were assessed through a questionnaire
applied after the completion of four EFL classes. The results showed that students’ perceptions were, overall, positive
regarding their experiences in their EFL classes. This suggests that the approach used was useful, and the materials
were appropriate to support their learning.

Resumen

Existe una controversia sobre si el inglés para fines generales o el inglés para fines especificos deben ensefiarse en los
cursos universitarios, esto ha llamado la atencién de algunos profesores de idiomas e investigadores en la Educacion
Superior Mexicana durante la Ultima década. Sin embargo, avanzar hacia la ensefianza del inglés con propositos
especificos aun parece ser una tarea compleja ya que los instructores de inglés y las autoridades académicas tienen el
desafio de hacer coincidir lo que los estudiantes necesitan y quieren con el desarrollo de propuestas pedagdgicas
innovadoras. Por lo tanto, esta investigacion explora las necesidades de aprendizaje de inglés y las percepciones de la
generacion 2014 de un campus regional, parte de una universidad publica en México, y como un grupo de profesores
de inglés trabajaron con ellos. Datos cualitativos y cuantitativos se recopilaron utilizando un método mixto secuencial.
Este andlisis de necesidades se desarrolld en tres etapas durante dos afios. Durante este tiempo, se identificaron
necesidades, se adoptd e implementd un enfoque de ensefianza de inglés basado en el uso de tareas (tasks) en el marco
de un enfoque de ensefanza para propositos especificos, y las percepciones de 191 estudiantes fueron evaluadas con
un cuestionario al término de sus cuatro cursos de inglés. Los resultados mostraron que la percepcion de los estudiantes
fue en general positiva respecto a la experiencia durante sus clases de inglés, y esto sugiere que el enfoque utilizado
fue (til y que los materiales fueron apropiados para apoyar su aprendizaje.

Introduction

Incorporating English as a Foreign Language (EFL) at university is necessary so that learners’ professional
activity or occupation is better recognized globally (Crystal, 1997; Dudley-Evans & St John, 1998). In the
case of Mexican autonomous public universities, most of the English and teaching programs have focused
on teaching the language for general purposes. There is no evidence of students’ satisfaction or English level
at the end of such instruction (Davies 2008 Gonzalez, et al., 2004). The Benemérita Universidad Autonoma
de Puebla (BUAP) , through its Institutional Management Development Plan 2013-2017 (BUAP, 2013), has
stated that attaining the required English proficiency level is key to improving internationalization and
promoting the mobility of students and teachers. In the university’s Modelo Universitario Minerva®, learning
a foreign language helps students connect with the global and scientific world. The university’s institutional
foreign language policy states that English should be a mandatory subject within the national and
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international standards. Alternatively, students can take a formal evaluation where the mastery of the
language is demonstrated (BUAP, 2007, p. 52). However, this scenario had some limitations. Following
Criollo-Avendafio’s (2010) exploration of this language policy at BUAP, there are some challenges to be
resolved; namely:

1. A minority of students accomplish an A2 level.

2. Many students cannot graduate because of their low performance in English.

3. Students report the topics studied in English classes are repetitive or not useful.
4

University professors (faculty members) recognize the importance of English but hardly ever use it
in their subjects.

5. English teachers lack time to research genres and adapt their classes to the students’ needs.
6. There is a lack of English professionals with proper training to adapt content to each major’s context.
7. There are no research projects that approach the genres used in each discursive community.

With this in mind, four EFL professionals of the Complejo Regional Nororiental in Teziutldn, Puebla, a
multidisciplinary health science campus, investigated and assessed the 2014 cohort’s needs for their English
courses. In this initial exploration, students, professors from different degree programs (e.g., Medicine,
Nursing, Psychology, Clinical Nutrition, Stomatology, and Physiotherapy), and administrators reported
English was a very important and useful language for academic, scientific, and occupational purposes. They
also agreed that it was a difficult subject and expressed the need for motivation to practice and improve
their language level, especially for reading scientific texts.

These preliminary results were used by the English teachers to adapt the programs from Level 1 to 4 using
the English for specific purposes (ESP) approach (Belcher, 2006; Paltridge & Starfield, 2014). Task-based language
teaching (TBLT) was used to implement the ESP approach. Later on, after students completed their four
mandatory language courses, data was collected and analyzed to assess their perceptions on how an ESP
approach, along with TBLT, supported their English learning.

Literature Review

According to Dudley-Evans and St John (1998) and Widodo (2016), speaking a foreign language has become
essential for success in many social activities and professions. Thus, the effectiveness of learning techniques
and methods for teaching EFL must be appropriate for the students’ context. Moreover, up-to-date research
on ELT (English Language Teaching) has reported that ESP has been widely used in college English courses
to get closer to students’ context and address their professional needs. This aligns with what Johns and
Salmani (2015) have suggested in a recent interview, emphasizing that ESP is a suitable methodology for
language instruction. They also argue that the growing diversity of students’ wants in this century lead to
carrying out different and reliable measuring ways to identify their current needs and context.

Using ESP involves adopting a collaborative role in which the language teacher works together with content
teachers. However, this is one of the key challenges for language teachers when using this approach (Luo
& Garner, 2017). When planning student-centered language instruction, the use of TBLT has been effective
for beginning levels since it addresses specific students’ language learning objectives at different stages
(Muller, 2005). That connection between ESP and TBLT suggests ways of developing more efficient and
realistic language-learning goals within higher education curricula.

English Language Teaching in Mexican Public Higher Education

In Mexico, learning English has become a powerful academic tool for undergraduate and graduate students
because of the advantages it offers for their professional development opportunities. Gonzalez et al. (2004)
reported significant findings in a study carried out in nine different public and private universities in Mexico
City. The findings pointed out the challenges for higher education institutions to formulate effective
strategies and solutions to improve students’ performance in English and build a strong and carefully planned
teaching of English in the curricula that considers the demands of professional graduate profiles.
Nevertheless, the inefficient English instruction in higher education, the lack of consistency in measurement
procedures, and the lack of a standardized system to measure the language competence levels seems to
create a complex problem that results in low motivation for learning the language (Ramirez Gémez et al.,
2017).
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Gonzalez Robles et al. (2004) also pointed out that in Mexican public and private higher education
institutions, postgraduate programs established their criteria and standards of English performance levels
at the beginning and at the end of their academic programs. These varied from institution to institution. In
some universities, English is not an entrance requirement, while in others, the required English entrance
level could be A2 (pre-intermediate), B2 (upper-intermediate), or C1 (advanced), based on the Council of
Europe’s (2018) Common European Framework of Reference for Languages (CEFR) guidelines. It all depends
on whether they are public or private institutions and the field of study. Some universities have implemented
specific criteria as part of their admissions exams, such as the CENEVAL EXANI II, a standardized instrument
used at a national level, designed with questions on different areas, and adapted to different academic plans
and degree programs. Other types of language proficiency admission exams only evaluate reading
comprehension and grammar. This complex reality lacks clear language policies that would be suitable for
all, or at least most students. However, new efforts and educational reforms nationwide are being made to
support the improved performance of language competences (Secretaria de Educacién Publica, 2017).

English for Specific Purposes (ESP)

Hutchinson and Waters (1987) described ESP as an approach for meeting learners’ needs in which the ways
of delineating language, models of learning, and needs analysis are essential elements for course design.
They also emphasize the need to design a syllabus, material, and methodology that can be implemented
and evaluated. The ESP approach was originally conceived in the early 1960s to describe the rules of English
grammar. Since then, in response to constantly changing demands in a globalized world, ESP has changed
to a particular approach in which special needs, specifically professional, are satisfied. ESP is focused on
meeting learners’ particular language-learning needs within a specific discipline or occupation (Belcher,
2006; Hyland, 2007). In Mexico, specifically, ESP in higher educations has been discussed by Davies (2008),
who suggested that English instruction in this context should be mainly mediated through ESP, rather than
English for General Purposes (EGP). He argued that ESP is especially needed in public education since
students are already grouped into occupational areas in which they need to develop as professionals.

Understanding and analyzing students’ needs is vital in an ESP teaching context. One of the main
contributions of ESP to the eclectic world of ELT has been the needs analysis. This can be a vital asset in
helping ESP teachers understand their students’ basic needs, based on their weaknesses (Alsamadani, 2017;
Strevens, 1988). Therefore, some researchers argue that successful ESP instruction depends on first
recognizing the learners’ needs (Cowling, 2007; Taillefer, 2007). Also, a needs analysis should be useful for
students who want to get the best of their curricula since their instructors are aware of their wants and
desires when learning something new (Carkin, 2005; Chamot, 2007). Carrying out needs analysis is a
complex task because of the need for data collection and follow-up with learners and other actors to define
realistic learning objectives for ESP. However, needs analysis is the foundation on which we can develop
pedagogical content, teaching materials, and methods that can support increased learners’ success and
motivation (Otilia, 2015).

Task-Based Language Teaching (TBLT)

TBLT has been a matter of discussion and research in the ELT field since the late 1980s, as reported by Ellis
(2009). The notion of task was related to various terms such as teaching, learning, language acquisition,
grammar exercises, and oral production. The term was initially connected to learning, identified as an
approach to meaningful student-centered activities for language use (Ellis, 2003; Skehan, 1998; Willis,
1996). Then, as the approach gained recognition, it became widely used among English teachers worldwide
(Ellis, 2009; Long, 2014). TBLT is “an approach to teaching a second/foreign language that seeks to facilitate
language learning by engaging learners in the interactionally authentic language use that results from
performing a series of tasks” (Ellis, 2013, p. 1). According to Ellis (2009) and Rubin (2015), TBLT has been
an effective means for teaching English for almost 30 years, as it has clear and precise pedagogical
characteristics.

Moreover, Ellis (2009) and Rubin (2015) suggested that, in this methodology, tasks should be realistic
activities with a focus on students’ use of language, centered on a communicative target (Ellis, 2003; Rubin,
2015). It is important to emphasize that one strength of TBLT is that it considers the learner’s experience
to achieve effective learning through tasks (Ellis, 2009). Ellis (2013) defined a task as “work plans that
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provide students with the materials they need to achieve a specified result in communicative and non-
linguistic terms” (pp. 1-2).

For Rubin (2015, p. 23), “tasks are always activities where the target language is taught for a communicative
purpose (goal) in order to achieve an outcome.” Jarvis (2015) took Ellis (2003) as a basis to define tasks
as work plans that include four key criteria: the first criterion focuses on meaning, the second considers
that there is some gap, the third is related to the students’ need to use their own linguistic and non-linguistic
resources, and the fourth establishes that there is an outcome other than a display of language. O’Connell
(2015) argued that there are two kinds of tasks: target tasks and pedagogic tasks. The first type involves
real-world activities using the language, while the latter are instructional tools to perform a target task
effectively. These definitions provide the elements necessary to understand TBLT as a popular and flexible
work plan. As seen, authors such as Ellis (2003; 2013) and Rubin (2015), and Jarvis (2015) include in their
definitions of task key concepts such as “real word activities,” “meaning,” and “communicative purposes.”
Cérdoba Zuiiga (2016) noted that “new trends in language teaching and learning try to promote
communicative competence instead of mastering grammar, vocabulary, reading, writing, or listening in
isolation” (p. 14). Accordingly, TBLT could be understood as a method that prioritizes communication rather
than mastering isolated language skills.

Since TBLT focuses on communication and meaning, it is necessary to describe the phases through which it
is implemented to understand better how TBLT promotes communication and meaning. According to Willis
(1996), Jarvis (2015), and Anwar and Arifani (2016), there are three key steps to perform a task: the pre-
task, the during-task, and the post-task stages. The pre-task stage presents an overview of the task to the
students and, they receive the instructions and get to know the objectives of the task. In the during-task
stage, students analyze how to carry out the task and complete it. In this stage, the teacher’s guidance is
essential for students because they may need feedback. Finally, during the post-task stage, students correct
their mistakes and improve their tasks to optimize them.

In this study, TBLT was used to design speaking and writing activities with a communicative purpose in
which the target language was an instrument used to complete them. Thus, the task was an activity in which
students used the target language to communicate in a context. This task had to involve real-life topics or
problems in which interaction was promoted for decision-making processes. These were also guided
activities connected to games, problem-solving techniques, and students’ experience so that the task
integrated other meaningful events to reach a communicative purpose (Ellis, 2003; 2009; Long, 2014).

A Mixed-Method Orientation for Needs Analysis

This study adopted an exploratory sequential research design (Creswell, 1999) within a needs analysis lens
(Fatihi, 2003; Seedhouse, 1995; Watanabe, 2006). It used both qualitative and quantitative data to identify
the needs of the 2014 cohort in three phases. A non-probabilistic questionnaire was used to collect opinions
from students, faculty, and administrators for the decision-making process in developing the analytical
syllabi. Next, a proposal was developed and piloted with a syllabus that integrated communicative learning
objectives within the health sciences field. Finally, quantitative data were collected to assess the students’
satisfaction level after finishing the four mandatory EFL courses of the first generation. Table 1 summarizes
the characteristics of the participants in the study.

STUDENTS FACULTY ADMINISTRATORS
¢ 2014 COHORT e Physicians (2) e General director (1)
¢ TOOK 4 EFL CLASSES (A2 LEVEL); A TOTAL OF e Psychologists (2) e Administrative coordinators (1)
256 HOURS OF INSTRUCTION. e Chemist (1) e Program coordinators (4)
¢ BELONGED TO THE HEALTH SCIENCES AREA o Nutritionist (1)
(CLINICAL NUTRITION, NURSING, Six participants in the 1st phase
STOMATOLOGY, PSYCHOLOGY, PHYSIOTHERAPY). | Six participants in the 1st
phase
24 PARTICIPANTS IN THE 1ST PHASE
191 PARTICIPANTS IN THE 3RD PHASE

Table 1: Participants’ characteristics
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First Phase: Initial Exploration

A needs analysis questionnaire for students was used to collect information that could be organized and
analyzed systematically (Taylor-Powell, 1998). Twenty-four questions were used to collect data on students’
backgrounds and expectations regarding the target language, including personal/demographic information,
previous English learning experiences, learning strategies, study habits, insights on the usefulness of English
in their profession, and their interest in getting a certification in English (see Appendix 1). The questionnaire
was revised and piloted with students and teachers before being implemented. As a result of piloting, items
were not modified since all the questionnaire items were useful in providing a richer context for students’
data.

A separate questionnaire was also administered to 10 professors. It had 15 open questions focused on
identifying the needs of a professional in the health sciences. This questionnaire was divided into three
sections. The first section was intended to obtain general demographic information about the professors,
such as their specialization, degree programs they had taught, and their opinion about the target language.
The second section addressed their English learning experiences in higher education. The third section
focused on their experiences using the target language professionally and academically (see Appendix 2).

Additional data were collected through interviews with six university campus coordinators. The primary goal
of these interviews was to collect reflections on needs in English instruction from the point of view of these
key authorities in this context. The interviews were administered to four program coordinators belonging to
the Psychology, Nursing, Clinical Nutrition, and Stomatology degree programs and the general administrator
and campus director. The interviews were conducted in Spanish; seven questions were asked, and the
participants’ answers were audio-recorded. Later, their recorded responses were transcribed into digital text
and analyzed to find emergent categories related to the needs identified (see Appendix 3).

The main results obtained from the first phase showed that students, faculty members, and administrators
agreed on the importance of learning English for academic and scientific purposes. Reading scientific texts
was reported as the most important skill that students needed to master. Interestingly, students reported
having studied English for about six years; yet, several students had unsatisfactory English learning; the
vast majority came from public schools. All of them were interested in getting a certification in English.

Second Phase: A TBLT within ESP Proposal

Based on the information collected in the first phase, a pedagogical proposal to approach TBLT within an
ESP methodology was developed (see Appendixes 4 and 5). This new curriculum was piloted from the Spring
of 2015 to the Fall of 2016. It was comprised of an analytical syllabus that integrated some of the most
relevant results from the questionnaires and interviews administered in the first stage of the study. Based
on those results, the new curriculum was designed with the following characteristics:

e creating contextualized learning activities (tasks) addressing students’ reported needs, interests, and
learning styles regarding communication in English;

e facilitating reading strategies to help students understand and interpret information from different
texts (spoken and written);

o scaffolding structures and vocabulary in a context to facilitate language learning; and
e adapting materials from authentic scientific sources (journals, magazines, books, etc.) in English.
Table 2 describes the steps followed to design and implement ESP materials in courses (see Figures 1 & 2).

SEQUENCE DESCRIPTION
e The scope and sequence components in the textbook were analyzed.
1. EVALUATING MATERIALS e Materials for listening and reading related to the Health Sciences were
evaluated.

2. INTEGRATING HEALTH
SCIENCES TOPICS IN THE
SYLLABUS

e Materials with contexts related to the Health Sciences were integrated
into an existing syllabus for each class.

e Tasks for writing and speaking were designed, revised, and improved.
¢ Three phases during the task cycle were set: pre-task, during-task, and
post-task.

3. TASK GUIDELINES
DEVELOPMENT
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e Performance descriptors were defined in rubrics to evaluate writing and
speaking tasks.

4. RUBRIC DEVELOPMENT e A PowerPoint presentation with the instructions for each task included

context, objective, structure, vocabulary, examples, recommendations,

and evaluation rubric or checklist.

Table 2: Materials development and implementation

Third Phase: Assessing Students’ Perceptions

After completing their four language courses, 455 students from the 2014 cohort belonging to the General
and Community Medicine, Nursing, Clinical Nutrition, Physiotherapy, Stomatology, and Psychology degree
programs were invited to complete a survey with Google Forms. Participation was voluntary, and 191
responses were received, from which 112 participants were females, and 79 were males. The survey was
designed with twenty questions using Likert-scale questions and one additional open question for comments.
This instrument aimed at finding students’ opinions about using tasks (Ellis, 2003), self-assessing
themselves on the CEFR can-do statements in the four skills, and using English in the courses within their
degree programs. The items for each section in the questionnaire were developed to help reach conclusions
regarding the different needs identified in the first phase and the materials implemented in the second
phase. Additionally, it was vital to ask students to reflect on their self-assessment regarding their language
performance through can-do statements at an A2 level, the expected learning outcome (see Appendix 6).

Results

The most significant results of this study were derived from the first and third phases. This was to compare
and contrast the needs and expectations of students, faculty members, and administrators in Level one with
the students’ perceptions after completing their fourth EFL course. These are the needs identified, followed
by the findings showing a positive overall perception of the TBLT approaching ESP work methodology.

Needs Identified in the First Phase

In the first phase, the requirements of the English teaching-learning context were identified. It was a
preliminary exploration that allowed the researchers to obtain qualitative information about the perception
of students, faculty members, and administrators regarding their English learning wants, desires, previous
experiences, and expectations in the different health degree programs.

Students’ Needs

Of twenty respondents from the questionnaire (see Appendix 1) in the first phase, sixteen were female and
four males. Eighteen students were monolingual (Spanish speakers), while only two reported being bilingual
(Spanish, English, and indigenous languages were considered). These students had spent an average of six
years studying English, mostly in the public sector. However, most students reported their learning
experiences as unsatisfactory. They said that the skills they needed to improve were listening, reading, and
speaking. They also mentioned that some activities they preferred to learn the language were involving
music, games, pictures, or conversations.

Nevertheless, students spent about two hours weekly on an independent study of the target language.
These students also mentioned that they needed English mainly to read scientific articles, understand
conferences, communicate in the language, travel, or teach. Even though only one of these students had a
certification, 18 students were interested in obtaining a certification to determine their English level and the
skills they needed to improve.

Faculty Needs

Another questionnaire for the interview with six faculty members (see Appendix 2) was also administered
in the first phase and another interview with six faculty members was carried out in Spanish in this first
phase (see Appendix 2 for the Spanish interview form). Most of them reported that the use of English in
their profession was significant and frequently used the language during their studies. When they were
asked about the main skills they needed to develop in English, four replied that it was reading. The material
they had used in English during their studies were mainly scientific articles (the most useful), manuals, and
books. These responses provided information about the resources needed to design the new curriculum.
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Additionally, when asked about the tools or resources they used to understand English material, five
reported they used bilingual dictionaries and translators. They indicated that the most useful activities during
their English courses had been exercises, grammar rules, handouts, and student exchanges. They expressed
their English classes had been interchange programs and that English courses had been taught throughout
the whole degree program. Further, they voiced instructors should take on a facilitator role, and English
should be used for their professional communication purposes. Finally, they wanted conversation clubs and
videos to practice the language. The most difficult challenge for them when facing materials in English was
grammatical structures, writing, and vocabulary.

Three of the six professors used English frequently in their professional field; two used it sometimes, and
one said they always used it. When asked to identify situations in which they had used the language, their
answers varied: Two professors reported they used it for research, another two for interacting with foreign
people, one for training, and another for self-updating. In question 12 of the questionnaire, they were asked
about which language skill they used most, once again, they said it was reading. Of the six participating
faculty members, four mentioned that they asked students to read articles in English. The others mentioned
they asked them to consult English-language information in books, videos, and PowerPoint presentations.

Furthermore, when asked about recommendations for students to make their English comprehension easier,
a professor advised them to read scientific articles. Another professor went for checking PowerPoint
presentations, a third one for reading ludic texts and listening to discussions or debates in English, and a
fourth one for watching videos of English native speakers. Unfortunately, the remaining two did not suggest
any strategy. These answers facilitated a better understanding of health sciences professionals’ perspectives
regarding the students’ language learning needs.

Administrators’ Needs

Four coordinators leading different programs the general administrator, and the campus director were also
interviewed in Spanish to identify their perspectives on the importance of English-language instruction (see
Appendix 3 for Spanish interview form). The results from these interviews are summarized in Table 3.

As described in the methodology of this study, the perspectives of these three groups (students, faculty
members, and administrators) were matched to develop more specific criteria to select, adapt and adopt
materials as well as to make collaborative agreements to implement adaptations in the analytical syllabi of
the four levels (see the Table in Appendix 4).

ACADEMIC WORK IN EXPECTATIONS AT THE END

IMPORTANCE OF ENGLISH IN STUDENTS' LIVES ENGLISH OF THE ENGLISH
INSTRUCTION
e ENGLISH DEVELOPS STUDENTS’ PROFESSIONAL o It focuses on specific learning e Students should be efficient
AND WORKING LIVES. purposes. readers and understand
e READING IN ENGLISH IS ESSENTIAL FOR o It trains students to read in scientific texts in English.
RESEARCH PROJECTS. English.

e ENGLISH IS VITAL TO ACCESS THE MOST UP-TO-
DATE INFORMATION FROM ARTICLES AND BOOKS.

e ENGLISH IS IMPORTANT FOR INTERNATIONAL
ACADEMIC EXPERIENCES AND EVENTS.

Table 3: Administrators’ perceptions of the English language instruction on the campus

Students’ Perceptions after Completing their EFL Classes

The internal validity of the questionnaire on student perceptions was assessed for Cronbach’s Alpha using
SPSS version 24, indicating it was a relatively reliable instrument (see Appendixes 6 and 7). Of the 191
students that answered the questionnaire, most belonged to the Clinical Nutrition (23%), Nursing (22%),
and Community and General Medicine (22%) degree programs; nevertheless, students from the degrees in
Stomatology (14%), Psychology (11%) and Physiotherapy (9%) also participated. Tables 4 and 5 below
show the global results of this survey’s statistical analysis that demonstrate the internal validity and
reliability of the questions posed in the survey (see Appendix 7).
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Cronbach’s Alpha

based on standard Number of
Cronbach’s Alpha elements elements
.739 .742 15

Table 4: Survey statistical reliability

Standard Number of
Median Variance Deviation elements
30.09 76.766 8.762 15

Table 5: Survey scale

Results from the questionnaire administered online to the 2014 cohort revealed their perceptions of three
topics: the use of tasks, a self-assessment of an A2 level in the four skills, and the use of the language in
other subjects. The Figures that are presented below show only a couple of key findings from the survey.
The survey statements (items) in the headings were translated from English to Spanish.

Students’ Perceptions of Using Tasks in their Language Classes

Of the students who took part in the study, 55% agreed that the objectives set for the tasks were clear,
and 28% strongly agreed that the objectives were clear (see Figure 1). Thus, overall, 83% of the students
considered the objects were clear to various extents.

® Strongly disagree gree
® Disagree

» Undecided

® Agree

@ Strongly agree  :e

Figure 1: Clarity of task objectives

Of the students surveyed, 14% strongly agreed that their English competence increased, and 53% agreed
that their English level increased (see Figure 2). More than half considered that their English level had
increased after taking four courses based on TBLT, while only 6% considered that their level of English had
not increased. This finding shows that more than half of the students’ population in this cohort using TBLT
seemed to favor their English learning.

® Strongly disagree
@ Disagree

' Undecided

® Agree

@® Strongly agree

Figure 2: Tasks improved their competences in English
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Figure 3 points out the importance of using TBLT within an appropriate environment that met the students’
context. With this item, the study aimed to find the perceived relationship between using tasks and how
students perceived their learning during the courses.

Strongly disagree
Disagree
Undecided

Agree

Strongly agree

Figure 3: Working with tasks promoted an appropriate learning environment

Overall, students had a positive perception of the methodology and topics used during the four language
courses. According to the data collected, 76% of students reported that working with tasks provided a
context suitable for learning the language; 19% were undecided on that issue, but only 5% answered
negatively (see Figure 3).

The Relevance of the EFL Class

The results showed ESP seemed to be meaningful for these students, not only in learning English but also
for discussing topics related to their degree program. The majority reported relatively positive perceptions,
with 60% agreed and 14% strongly agreed that the topics discussed in their EFL classes applied to their
needs (see Figure 4).

Strongly disagree
Disagree
Undecided

Agree

Strongly agree

000

Figure 4: Relevance of the topics discussed in the EFL class in the students’ degree program

Figure 4 shows that more than half of the surveyed students (60%) perceived that the topics discussed in
the English classes were related to their degree program in English, which was one of the intended outcomes
of the syllabus proposed.

Finally, Figure 5 shows that most students viewed their learning of English as useful for other subjects in
their degree programs. Fifty nine percent of the students agreed and 16% strongly agreed. All in all, the
results above provide key evidence on how students felt about their four EFL classes and reinforce the idea
that they were useful and meaningful in the students’ learning at university. Accordingly, it seemed that the
materials and innovations in the analytical syllabi met the needs and wants of these students’ academic and
professional contexts.

® Strongly disagree
® Disagree

» Undecided

® Agree

@ Strongly agree

Figure 5: Usefulness df the EFL class for other subjects
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Discussion

As a result of carrying out an initial needs analysis exploration (e.g., Fatihi, 2003; Hutchison & Water, 1987;
Seedhouse, 1995) of this public university’s context, a group of English teachers implemented a couple of
innovations in the four courses of the EFL programs by integrating TBLT within ESP. This study led to
teachers’ compelling collaborative experiences while selecting, adapting, and creating materials to integrate
them into an analytical syllabi. At the end of the four required English courses, students’ perceptions were
assessed in a survey in which a positive outcome was obtained.

These results are in line with the conclusions of Willis (1996), Jarvis (2015), and Anwar and Arifani (2016)
about the necessity of providing an appropriate context to support students’ capacities for recognizing their
mistakes and correcting them; it is an essential element of TBLT to promote communication. Besides, tasks
were meaningful learning vehicles to enhance productive skills, which had clear communicative objectives
within the students’ academic contexts (Ellis, 2003; 2009).

However, there were several challenges across the three phases of this needs analysis exploration. Such
challenges include:

e integrating students’ general needs into the analytical syllabus;

e adapting the contents to be taught within the participating students’ degree programs context;
e obtaining and adapting authentic materials to teach reading and listening;

e selecting suitable materials for each unit’s objectives;

e teaching large classes (from 25 to 45 students);

e investing extra time in planning, conducting, and assessing weekly tasks; and

e matching teachers’ different teaching and learning philosophies.

These limitations and other specific hardships were solved by the four English teachers in this study during
the frequent meetings of the English Academy. This practice motivates rich discussions for problem-solving,
as suggested by Luo and Garner (2017). Furthermore, adapting needs analysis instruments to assess
students’ needs and expectations at the beginning of EFL courses is highly recommended. Having these
factors and recommendations in mind could help teachers develop, adapt, or adopt more flexible and user-
friendly syllabi that meet students’ language learning goals more realistically.

In light of the above, the methodological proposal using TBLT to support an ESP approach for language
learning could be suggested for other EFL programs in public higher education to facilitate their language-
learning process. Although it is crucial to recognize that each cohort's context and the students’
characteristics should be considered when planning courses.

Conclusion

The results suggest EFL programs should be developed per the current students’ needs (Hutchinson &
Waters, 1987) of the various areas of subject knowledge and study within a university context. Revising EFL
programs in this way can help teachers respond better to students’ learning needs within their degree
programs, which can improve their motivation to use English when discussing content-knowledge topics
necessary for their academic and professional development. Thus, this study contributes to English teaching
and learning in public higher education in Mexico and other EFL situations in the world (Criollo-Avendafio,
2010; Davies, 2008, 2020; Gonzalez et al., 2004). It also adds to the reconceptualization of paradigms on
internationalization, learning, and innovations in education and responds to the demands placed on language
training in this rapidly changing and globalizing world (Crystal, 1997; Hyland, 2007).

References

Alsamadani, H. A. (2017). Needs Analysis in ESP Context: Saudi Engineering Students as a Case Study. Advances in Language and
Literary Studies, 8(6), 58-68. https://doi.org/10.7575/aiac.alls.v.8n.6p.58

Anwar, K., & Arifani, Y. (2016). Task based language teaching: Development of CALL. International Education Studies, 9(6), 168-
183. http://dx.doi.org/10.5539/ies.vOn6p168

Belcher, D. D. (2006). English for specific purposes: Teaching to perceived needs and imagined futures in worlds of work, study, and
everyday life. TESOL Quarterly, 40(1), 133-156. https://doi.org/10.2307/40264514

Benemérita Universidad Autdonoma de Puebla. (2007). Modelo universitario minerva [Minerva university model]. Benemérita
Universidad Autonoma de Puebla. http://acreditacion.cs.buap.mx/docs/Carpeta4/Apendice4.1.6.1.pdf

Benemérita Universidad Autonoma de Puebla. (2013). Plan de desarrollo institucional 2013-2017 [Institutional development plan
2013-2017]. http://cmas.siu.buap.mx/portal pprd/work/sites/contraloria/resources/PDFContent/444/PDI 2013-2017.pdf




MEXTESOL Journal, Vol. 45, No. 2, 2021 11

Carkin, S. (2005). English for academic purposes. In E. Hinkel (Ed.), Handbook of research in second language teaching and
learning, (pp.85-98). Lawrence Erlbaum.

Chamot, A. (2007). Accelerating academic achievement of English language learners: A synthesis of five evaluations of the CALLA
Model. In J. Cummins & C. Davison (Eds.), International handbook of English language teaching, (pp. 317-331). Springer.
https://doi.org/10.1007/978-0-387-46301-8 23

Cérdoba zufiiga, E. (2016). Implementing task-based language teaching to integrate language skills in an EFL program at a
Colombian university. PROFILE Issues in Teachers’ Professional Development, 18(2), 13-27.
https://doi.org/10.15446/profile.v18n2.49754

Council of Europe. (2018). Common European framework of reference for languages: Learning, teaching, assessment: Companion
volume with new descriptors. https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989

Creswell, J. W. (1999). Mixed-method research: Introduction and application. In G. J. Cizek (Ed.), Handbook of educational policy
(pp. 455-472). Academic Press. https://doi.org/10.1016/B978-012174698-8/50045-X

Criollo-Avendafio, R. (2010). Politica institucional de lenguas extranjeras de la BUAP [Institutional policy of foreign languages at the
Meritorious Autonomous University of Puebla].
http://www.ingenieria.buap.mx/portal pprd/work/sites/Vicerrectoria docencia/resources/PDFContent/670/Politica-Institucional-
Lengua%?20Extranjera-BUAP.pdf

Cowling, J. D. (2007). Needs analysis: Planning a syllabus for a series of intensive workplace courses at a leading Japanese
company. English for Specific Purposes, 26(4), 426-442. https://doi.org/10.1016/j.esp.2006.10.003

Crystal, D. (1997). English as a global language. Cambridge University Press.

Davies, P. (2008). ELT in Mexican higher education should be mainly ESP, not EGP. MEXTESOL Journal, 32(1), 79-92.
http://mextesol.net/journal/public/files/4ef39a52b408374b2a829c0a46a96214.pdf

Davies, P. (2020). ¢Qué sabemos, no sabemos, y necesitamos saber sobre la ensefianza del inglés in México? [What do we know, do
not know, and need to know about ELT in Mexico?] Revista Lengua y Cultura, 1(2), 7-12. https://doi.org/10.29057/Ic.v1i2.5471

Dudley-Evans, T. & St John, M. 1. (1998). Developments in English for specific purposes: A multidisciplinary approach. Cambridge
University Press.

Ellis, R. (2003). Task-based language learning and teaching. Oxford University Press.

Ellis, R. (2009). Task-based language teaching: Sorting out the misunderstandings. International Journal of Applied Linguistics,
19(3), 221-246. https://doi.org/10.1111/.1473-4192.2009.00231.%

Ellis, R. (2013). Task-based language teaching: Responding to the critics. University of Sydney Paper in TESOL, 8, 1-27.
https://faculty.edfac.usyd.edu.au/projects/usp in tesol/pdf/volume08/Article01.pdf

Fatihi, A. R. (2003). The role of needs analysis in ESL program design. South Asian Language Review, 13(01), 39-59.
http://www.geocities.ws/southasianlanguagereview/SecondLanguage/fatihi.pdf

Gonzalez Robles, R. 0., Vivaldo Lima, J., & Castillo Morales, A. (2004). Competencia lingliistica en inglés de estudiantes de primer
ingreso a instituciones de educacion superior del area Metropolitana de la Ciudad de México [English proficiency of first-time
students to higher education institutions in the Metropolitan area of Mexico City]. Universidad Autdbnoma Metropolitana.

Hutchinson, T., & Waters, A. (1987). English for specific purposes: A learning-centered approach. Cambridge University Press.

Hyland, K. (2007). English for specific purposes: Some influences and impacts. In J. Cummins & C. Davison. (Eds.), International
handbook of English language teaching (pp. 391-402). https://doi.org/10.1007/978-0-387-46301-8 28

Jarvis, H. (2015). From PPP and CALL/MALL to a praxis of task-based teaching and mobile assisted language use. TESL-EJ, 19(1), 1-
9. http://tesl-ej.org/pdf/ej73/al.pdf

Johns, A. M., & Salmani Nodoushan, M. A. (2015). English for specific purposes: The state of the art (an online interview with Ann M.
Johns). International Journal of Language Studies, 9(2), 113-120. https://drive.google.com/file/d/1gKkGDgvsOWkUYj5aXIMOp-
4DDzorbXfn/view?usp=sharing

Long, M. (2014). Second language acquisition and task-based language teaching. Wiley Blackwell.

Luo, J., & Garner, M. (2017). The challenges and opportunities for English teachers in teaching ESP in China. Journal of Language
Teaching and Research, 8(1), 81-86. http://dx.doi.org/10.17507/jltr.0801.10

Otilia, S. M. (2015). Needs analysis in English for specific purposes. Annals of The Constantin Brancusi University of Targu Jiu,
Economy Series, 1(2), 54-55. http://www.utgjiu.ro/revista/ec/pdf/2015-01.Volumul%?202/08 Simion.pdf

Muller T. (2005). Adding tasks to textbooks for beginner learners. In C. Edwards & J. Willis (Eds), Teachers exploring tasks in English
language teaching (pp. 69-77). Palgrave Macmillan. https://doi.org/10.1057/9780230522961 7

O’Connell, S. P. (2015). A task-based language teaching approach to the police traffic stop. TESL Canada Journal, 31(8), 116.
https://doi.org/10.18806/tesl.v31i0.1189

Paltridge, B., & Starfield, S. (Eds.). (2014). The handbook of English for specific purposes. John Wiley & Sons.

Ramirez Gomez, L. A., Pérez Maya, C. J., Lara Villanueva, R. S. (2017). Panorama del sistema educativo mexicano en la ensefianza
del idioma inglés como segunda lengua [Overview of the Mexican educational system in the teaching of English as a second
language]. Revista de Cooperacién, 12, 15-21. https://revistadecooperacion.com/numero12/012-02.pdf

Rubin, J. (2015). Using goal setting and task analysis to enhance task-based language learning and teaching. Dimension, 70-82.
https://files.eric.ed.gov/fulltext/EJ1080303.pdf

Seedhouse, P. (1995). Needs analysis and the general English classroom. ELT Journal, 49(1), 59-65.
https://doi.org/10.1093/elt/49.1.59

Secretaria de Educacion Pubica. (2017). Aprendizajes clave para la educacion integral. Lengua extranjera: Inglés: Educacion basica
[Key learnings for holistic education. Foreign language: English: Primary].
https://www.aprendizajesclave.sep.gob.mx/descargables/biblioteca/basica-ingles/1LpM-Ingles Digital.pdf

Skehan, P. (1998). Task-Based instruction. Annual Review of Applied Linguistics, 18, 268 -286.
https://doi.org/10.1017/50267190500003585

Strevens, P. (1988). The learner and the teacher of ESP. In D. Chamberlain & R. J. Baumgardner (Eds.), ESP in the classroom:
Practice and evaluation, (pp. 39-44). Modern English.

Taillefer, G. F. (2007). The professional language needs of economics graduates: Assessment and perspectives in the French context.
English for Specific Purposes, 26(2), 135-155. http://dx.doi.org/10.1016/j.esp.2006.06.003




MEXTESOL Journal, Vol. 45, No. 2, 2021 12

Taylor-Powell, E. (1998). Questionnaire design: Asking questions with a purpose. University of Wisconsin-Extension.

Watanabe, Y. (2006). A need analysis for a Japanese high school EFL general education curriculum. SLP Papers, 25(1), 83-163.
http://hdl.handle.net/10125/40685

Widodo, H. P. (2016). Teaching English for specific purposes (ESP): English for vocational purposes (EVP). In W. A. Renandya, & H.
P. Widodo (Eds.), English language teaching today: Linking theory and practice (Vol 5, pp. 277-291). Springer.
https://doi.org/10.1007/978-3-319-38834-2 19

Willis, J. (1996). A framework for task-based learning. Longman.




MEXTESOL Journal, Vol. 45, No. 2, 2021

Appendix 1
First Phase

Students’ Questionnaire in Spanish

ANALISIS DE NECESIDADES DEL APRENDIZAJE DEL INGLES DE LOS ESTUDAINTES DEL COMPLEJO
UNIVERSITARIO DE LA SALUD

El objetivo de este instrumento es identificar las necesidades de los estudiantes del Complejo Universitario de la
Salud de Teziutldn en su aprendizaje y uso del inglés. Esto permitira el desarrollo de una evaluacion objetiva y
reestructuracion del programa de Lengua Extranjera (LE) dentro de la Formacion General Universitaria del
Modelo Universitario Minerva.

INSTRUCCIONES. Te invitamos a llenar todos los datos solicitados y a responder las siguientes preguntas de
forma clara y veridica.

A. DATOS PERSONALES

1) Nombre: 5.( )Hombre ( )Mujer

2) Edad: 6. ¢Tienes acceso a interneten casa? ( )SI ( )No
3) Carrera: 7. éHablas alguna otra lengua? ( )SI ( ) No

4) Semestre: 8. ¢Cuadl?

B. EXPERIENCIA EN EL IDIOMA

9) ¢ Por cuantos afos has estudiado inglés?
10) ¢Cémo describirias tu experiencia? ( )Buena ( ) Regular ( )Mala
11) ¢Por qué?

12) ¢Qué habilidad se te dificulta mas?
( ) Oir ( ) Hablar () Leer () Escribir
13) ¢Qué habilidad (es) de las mencionadas anteriormente te gustaria trabajar mas?

C. ESTRATEGIAS DE APRENDIZAJE Y HABITOS DE ESTUDIO
14. Selecciona (X) la opcién o las opciones que indiquen tu(s) preferencia(s) de aprendizaje.
0 Através de musica O Através de ejercicios escritos
0 Através de videos O Através de ejercicios en Internet
0 Através de lecturas O Através de conversaciones con otros
[0 Através de imagenes 0 Através de la manipulacion de objetos
[0 Através de actividades en movimiento O Através de juegos

15. ¢ Cuanto tiempo le dedicas al estudio independiente del idioma a la semana?

13
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16. éQué tipos de actividades realizas para practicar tu inglés de forma independiente?

D. UTILIDAD DEL IDIOMA EN LA PROFESION
17. éEn qué contextos crees que utilizaras este idioma en tu vida profesional?

18. Menciona las razones por las que consideras que es necesario aprender inglés en tu carrera.

19. i Qué actividades especificas crees que utilizaras el idioma en tu profesion?

E. CERTIFICACIONES
20. ¢Alguna vez has tomado un examen de certificacion para acreditar tu conocimiento del inglés? ( )sI { ) No
21, éCual? 22. ¢Cual fue tu puntaje?

23. iEstas interesado en presentar una certificacion para demostrar tu habilidad en el idioma? ( )SI ( )No
24, iPor qué?

iGracias por tu colaboracion!
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Appendix 2
First Phase

Professors’ Interview Questions in Spanish
1. ¢Como considera el uso del inglés en el area de la salud? [What is your opinion about the use of English
in the health sciences area?]

2. ¢Como estudiante, con qué frecuencia necesitd usar el idioma inglés? [As a student, how often did you
need to use the English language?

3. ¢Qué habilidad necesito desarrollar mas? [What was the skill you needed to develop the most?]

4, ¢Qué tipo de material le fue requerido en el que necesitara el inglés? [What kind of material did you use
in English?]

5. De los materiales mencionados, écuales le fueron de mayor utilidad? (videos, articulos, libros,
manuales, otros). [From the following materials; namely, videos, articles, books, manuals, which were
most useful to you?

6. ¢Qué recursos utilizd para poder comprender el material requerido en inglés? [What kind of resources
did you use to be able to understand the required material in English?]

7. De sus clases de inglés, équé le resulté de mayor utilidad? [What was most useful to you from your
English classes?]

8. ¢Qué le hubiera gustado se incluyera en sus clases de inglés para apoyarse y comprender el material
solicitado? [What would you have liked to have in your English class to support your learning and
understand the required material?]

9. {Cual fue su mayor dificultad al recibir algin material en inglés? [What was your major difficulty when
receiving any material in English?]

10. ¢éCon qué frecuencia ha necesitado el idioma? [How often have you needed the language?]

11. ¢En qué situaciones necesitd el idioma en su trabajo? [In what kinds of situations did you need the
language at work?]

12. ¢Qué habilidad ha utilizado mas? [What skill did you use the most?]

13. ¢Qué actividades realiza mas comunmente en el que necesite el idioma? [What kinds of activities do
you often perform in which you need the (English) language?]

14. ¢Qué materiales usa en su clase en el que el alumno tenga que utilizar el idioma? [Which materials do
you use in your class that involve using the (English) language?]

15. ¢En sus clases ha utilizado o sugerido al alumno alguna estrategia para el manejo del idioma? écuales?
[Have you used or suggested any kind of strategy to handle the (English) language? Which?]
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Appendix 3
First Phase

Administrators’ Interview Questions in Spanish

1. ¢Por qué considera que la materia de inglés es importante en la vida profesional de los estudiantes?
[Why do you think that the English subject is important in students’ professional lives?]

2. ¢Cual es su percepcion del trabajo de la Academia de Inglés hasta el momento?
[What is your perception of the English Academy so far?]

3. ¢éCual es la proyeccion que el departamento de inglés a futuro?
[How do you foresee English department in the future?]

4. ¢Qué tipo de apoyo hay disponible para el departamento de inglés y para los alumnos, para el mayor
aprovechamiento de lengua extranjera?

[What kind of support is there available for the English department and the students to make the most of
the English language classes?]

5. éDe acuerdo a la misidn y visidon de la Universidad, qué es lo que se espera de los alumnos al terminar
sus cuatro niveles de inglés?

[According to the university mission and vision, what is expected from students at the end of their four
language courses?]

7. éLe gustaria involucrarse en las actividades que la Academia prepare? éPropondria alguna actividad
especifica en inglés?

[Would you like to get involved in the activities organized by the English Academy? What kind of specific
activity in English would you suggest?

8. ¢De qué manera el Complejo se veria beneficiado implementando algun tipo de innovaciones en la
ensefianza de Lengua Extranjera? (materiales, métodos de ensenanza, programas).

[How would the campus benefit from implementing any kind of innovations in the teaching of the (English)
foreign language?
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Appendix 4

Second Phase

The Table below is a syllabus sample for a learning unit part of an English IV course adapted by teachers in
order to integrate topics related to health. The main topics for class discussion are focused on healthy living
and giving advice or talking about obligation with modal verbs. In this unit, the facilitator enhances reading
and writing skills in the task where students have to write an article to give advice on health improvement.

Analytical Syllabus Sample for English IV

Topic Healthy mind, healthy body
Learning Components
objectives
Grammar To express e Must To express obligation,
obligati on e Have to strong gdwce or
A ’ necessity
advice or « Don’t have to To express lack of obligation
necessity by or necessity
using the e Mustn’t To express prohibition
i To give advice
modals: must, ¢ Should/shouldn’t g
e QOught
have to, ought e Can/can’t To express ability,
to or should. permission or
possibility
To'e'xpress « May/ may not To express possibility and
ability, polite permission
possibility and e Might/ could To express low possibility.
permission by
using the
modals, can,
could, may or
might.

Vocabulary

To describe
health activities,
problems, verbs.
To give medical
advice.

To describe
teenage
problems.

Healthy activities:

Practicing meditation

Getting the sleep you need
Exercising regularly
Exercising your mind
Spending time in the sunshine
Managing your stress

Health problems:

Shoulder strain
Hearing loss
Thumb arthritis
Skin infection

Verbs

Cope
Prevent
Borrow
Distinguish
Cure

Rub
Soothe
Swallow
Neutralize
Bite

Inject
Gather
Drop
Replace
Repair
Affect
Concentrate
Shorten
Slow down
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Second Phase

Skills

To read and
write health
articles for
advices to
improve health
habits

To listen and
express medical
advices.

—

Reading: to read for general information, to predict the content of
a text, read for a gist, read for specific information prime time
p.51and 52

Listening: Listen to the video: Should we redesign humans?
http://www.ted.com/playlists/ 144/should we redesign humans

Speaking: Discuss some ethical situations

Writing: gathering and organizing information to write an article.

Task

To write an
article to give
advice on health
improvement.

1. Get familiar with the type of article you want to write. As you're
figuring out your topic and focus, think about the type of article that
will best suit the points that you want to convey. The topic must be
related to your study field.

2. Brainstorm your topic. Make a list of potential topics. In order to
write a coherent yet concise article, you need to narrow the topic.
This will give you something more specific to write about, which will
make for a more forceful article.

3. Choose something you're passionate about. You should care about
the topic you choose to write about. Your enthusiasm will show in your
writing and will be much more engaging for your readers.

4. Conduct preliminary research. If you’re not at all familiar with your
topic (if, for instance, you need to write on a specific topic for a class
assignment), then you will need to start conducting some preliminary
research.

5. Hone your argument. In most articles, the writer makes an argument.
This is the main thrust of the article. Then the writer finds evidence
to support this argument. In order to make a quality article, you need
a quality argument. After you've settled on your unique angle, you
can really zero in on the argument that you’re trying to make.

6. Outline your article. Before you begin to formally write, write up an
outline of your article. This outline will break down which information
goes where. It serves as a guide to help you figure out where you need
more information.

7. Follow your outline. You've drafted your article in outline form, and
this will help you focus on writing a solid and coherent article. The
outline can also help you remember how details connect to each
other. You will also be reminded of how certain quotes support certain
points that you're making.

8. Pay attention to style, structure and vocabulary. You will want to
write with a style, structure, and vocabulary which makes sense for
the type of article you are writing.

18
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Appendix 5

Second Phase

General Guidelines Sample for an English II Task

19

The following caption presents a sample of the initial instructions given to English II students to elaborate
on their task. Its objective is to carry out an interview with a dietician. Additionally, teachers provide a

sample of the product expected and enhance oral practice.

Figure 1: A screenshot of Task One in Unit Five

TASK CHARACTERISTICS

To carry out an interview with a dietician.

*To talk about eating and drinking habits.
OBJ ECTIVE :> L'To give advice on a diet with a purpose.

+ Itshould be a structuredinterview betweena

ORGANIZATIO :> [ patient and a dietician to solve a specific problem.
N & LENGTH * The interview should last between 3 to 4 minutes.

GRAMMAR:

| -

VOOCABULARY

+ Containers

+ Countable and Uncountable Nouns
+ How much / many

+ Food and drink

REMEMBER |7> [ . E:::it:i“:gti:e:::k.w.y will be penalized by not

Figure 2: A screenshot of task characteristics
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Appendix 6
Third Phase
Students’ Perceptions Survey Questions in Spanish

I. DATOS DEL ESTUDIANTE

Nombre

Programa

¢Cudl fue tu calificacidn promedio de tus cuatro cursos de Lengua Extranjera?

II. PERCEPCIONES SOBRE EL USO DE LAS TASKS CON UN ENFOQUE DE PROPOSITOS
ESPECIFICOS (ESP)

Instruccidn: Lee las siguientes afirmaciones y elige la opcion que refleje con mayor exactitud tu
opinidén sobre tus cursos de Lengua Extranjera.

Opciones de respuesta:
Totalmente en desacuerdo

En desacuerdo

Ni de acuerdo ni en desacuerdo
De acuerdo

Totalmente de acuerdo

1. Considero que mi nivel de inglés se incrementd después de cursar mis 4 niveles de Lengua
Extranjera en el CUS.

2. Considero que los objetivos de las Tasks al inicio de cada curso fueron claros.
3. Considero que las Tasks me ayudaron a incrementar mi nivel de inglés.

4. Considero que el trabajar por medio de Tasks promovié un ambiente apropiado de aprendizaje
para mi.

5. Considero que la practica en clase contribuyd a un buen desempefio en las Tasks.

6. Considero que la practica de la lengua dentro de clase fue suficiente para mejorar mi nivel de
idioma.

7. Considero que los materiales utilizados por el profesor estaban enfocados a elementos que
tenian que ver con mi carrera.

8. Considero que las tematicas utilizadas en mi clase de Lengua Extranjera tuvieron relevancia en
mi area de estudio.

9. Mi perspectiva sobre el aprendizaje de una Lengua Extranjera ha cambiado positivamente.

10. Considero que los conocimientos adquiridos en mi clase de Lengua Extranjera me han servido
de apoyo para otras materias.
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III. PERCEPCIONES SOBRE LA COMPETENCIA LINGUISTICA DEL ESTUDIANTE DE
ACUERDO AL MARCO COMUN DE REFERENCIA DE LAS LENGUAS (A2)

Instruccion: Lee las siguientes afirmaciones y elige la opcién que refleje con mayor exactitud tu
percepcion sobre tu desempefio en inglés.

Opciones de respuesta:
Totalmente en desacuerdo

En desacuerdo

Ni de acuerdo ni en desacuerdo
De acuerdo

Totalmente de acuerdo

11. COMPRENSION AUDITIVA. Comprendo frases y el vocabulario mas habitual sobre temas de
interés personal (informacién personal y familiar muy basica, compras, lugar de residencia,
empleo). Soy capaz de captar la idea principal de avisos y mensajes breves, claros y sencillos.

12. COMPRENSION DE LECTURA. Soy capaz de leer textos muy breves y sencillos. Sé encontrar
informacion especifica y predecible en escritos sencillos y cotidianos como anuncios publicitarios,
prospectos, menus y horarios y comprendo cartas personales breves y sencillas.

13. INTERACCION ORAL. Puedo comunicarme en tareas sencillas y habituales que requieren un
intercambio simple y directo de informacion sobre actividades y asuntos cotidianos. Soy capaz de
realizar intercambios sociales muy breves, aunque, por lo general, no puedo comprender lo
suficiente como para mantener la conversacion por mi mismo.

14. EXPRESION ORAL. Utilizo una serie de expresiones y frases para describir con términos
sencillos a mi familia y otras personas, mis condiciones de vida, mi origen educativo y mi trabajo
actual o el ultimo que tuve.

15. EXPRESION ESCRITA. Soy capaz de escribir notas y mensajes breves y sencillos relativos a mis
necesidades inmediatas. Puedo escribir cartas personales muy sencillas, por ejemplo agradeciendo
algo a alguien.

IV. APLICACION DEL APRENDIZAJE ADQUIRIDO EN LOS CURSOS DE LENGUA
EXTRANJERA EN OTRAS MATERIAS

Instruccion: Elige la mejor opcion que refleje tu experiencia respecto al uso del inglés en tu
Licenciatura para responder las siguientes preguntas.

16. ¢Qué tan frecuentemente utilizas los conocimientos que adquiriste en tus clases de Lengua
Extranjera en otras materias?

Siempre
A veces
Nunca

17. En caso de haber respondido SIEMPRE o A VECES en la pregunta anterior, épara qué utilizas
ese conocimiento?

Interactuar en el idioma
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Comprender textos escritos
Entender conversaciones y/o presentaciones

18. ¢Qué habilidad desarrollada en la clase de Lengua Extranjera te ha sido de mayor utilidad en
otras asignaturas?

Escuchar

Hablar

Leer

Escribir

19. ¢Con qué frecuencia tus maestros de otras asignaturas utilizan material en inglés en clase?
Siempre

7 0 mas veces por curso

4-6 veces por curso

1-3 veces por curso

Nunca

20. ¢Qué tipo de materiales en inglés tus docentes de otras materias han utilizado?
Textos académicos

Videos y/o conferencias

Recursos visuales

Ningun

Otro

V. COMENTARIOS

Instruccion: Si tienes comentarios adicionales por favor escribelos a continuacion.
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Appendix 7
Third Phase

Students’ Perceptions Survey Internal Validity

The following tables show the general statistical validity results per question or element after analyzing the
survey results with the SPSS statistical program.

Table 1: Element statistics

Estadisticas de element

Desviacion
estandar

2.05 1.211 191

Media

1.-Considero que mi nivel de inglés se incrementd después de cursar
mis 4 niveles de Lengua Extranjera en el CUS.

2. Considero que los objetivos de las Tasks al inicio de cada curso
fueron claros.

3. Considero que las Tasks me ayudaron a incrementar mi nivel de
inglés.

4. Considero que el trabajar por medio de Tasks promovié un ambiente
apropiado de aprendizaje para mi.

5. Considero que la practica en clase contribuyd a un buen desempefio
en las Tasks.

6. Con5|c_lero que Ig practllca_a de la lengua dentro de clase fue suficiente 2.06 1.202 191
para mejorar mi nivel de idioma.

7. Considero que los materiales utilizados por el profesor estaban 226
enfocados a elementos que tenian que ver con mi carrera. )
8. Considero que las tematicas utilizadas en mi clase de Lengua
Extranjera tuvieron relevancia en mi area de estudio.

9. Mi perspectiva sobre el aprendizaje de una Lengua Extranjera ha
cambiado positivamente.

10. Considero que los conocimientos adquiridos en mi clase de Lengua
Extranjera me han servido de apoyo para otras materias.

11. COMPRENSION AUDITIVA. Comprendo frases y el vocabulario mas
habitual sobre temas de interés personal (informacion personal y
familiar muy basica, compras, lugar de residencia, empleo). Soy capaz | 1.94 1.257 191
de captar la idea principal de avisos y mensajes breves, claros y
sencillos.

12. COMPRENSION DE LECTURA. Soy capaz de leer textos muy breves
y sencillos. Sé encontrar informacion especifica y predecible en escritos
sencillos y cotidianos como anuncios publicitarios, prospectos, menus y
horarios y comprendo cartas personales breves y sencillas.

13. INTERACCION ORAL. Puedo comunicarme en tareas sencillas y
habituales que requieren un intercambio simple y directo de
informacion sobre actividades y asuntos cotidianos. Soy capaz de
realizar intercambios sociales muy breves, aunque, por lo general, no
puedo comprender lo suficiente como para mantener la conversacion
por mi mismo.

14. EXPRESION ORAL. Utilizo una serie de expresiones y frases para
describir con términos sencillos a mi familia y otras personas, mis
condiciones de vida, mi origen educativo y mi trabajo actual o el Gltimo
que tuve.

15. EXPRESION ESCRITA. Soy capaz de escribir notas y mensajes
breves y sencillos relativos a mis necesidades inmediatas. Puedo
escribir cartas personales muy sencillas, por ejemplo agradeciendo
algo a alguien.

Table 2: Total element statistics

2.17 1.379 191

2.04 1.226 191

1.88 1.195 191

2.09 1.334 191

1.393 191

1.91 1.184 191

2.00 1.281 191

1.94 1.219 191

1.87 1.264 191

2.07 1.250 191

1.86 1.203 191

1.94 1.284 191
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Estadisticas de total de elemento

Media de
escala si el
elemento se
ha suprimido

Varianza de
escala si el
elemento se ha
suprimido

Correlacion
total de
elementos
corregida

Correlacion
multiple al
cuadrado

Alfa de
Cronbach si el
elemento se
ha suprimido

1.-Considero que mi nivel de inglés se incremento
después de cursar mis 4 niveles de Lengua Extranjera
en el CUS.

28.04

69.072

.309

.164

728

2. Considero que los objetivos de las Tasks al inicio
de cada curso fueron claros.

27.92

70.572

.185

.074

742

3. Considero que las Tasks me ayudaron a
incrementar mi nivel de inglés.

28.05

68.350

.341

.187

.725

4. Considero que el trabajar por medio de Tasks
promovié un ambiente apropiado de aprendizaje para
mi.

28.20

67.469

401

.251

.719

5. Considero que la practica en clase contribuy6 a un
buen desempeno en las Tasks.

27.99

69.268

.257

.101

.734

6. Considero que la practica de la lengua dentro de
clase fue suficiente para mejorar mi nivel de idioma.

28.03

68.694

.333

177

726

7. Considero que los materiales utilizados por el
profesor estaban enfocados a elementos que tenian
que ver con mi carrera.

27.83

68.459

.276

.216

733

8. Considero que las tematicas utilizadas en mi clase
de Lengua Extranjera tuvieron relevancia en mi area
de estudio.

28.18

70.424

.249

173

.734

9. Mi perspectiva sobre el aprendizaje de una Lengua
Extranjera ha cambiado positivamente.

28.09

66.818

.396

.279

.719

10. Considero que los conocimientos adquiridos en mi
clase de Lengua Extranjera me han servido de apoyo
para otras materias.

28.15

67.273

.400

221

.719

11. COMPRENSION AUDITIVA. Comprendo frases y el
vocabulario mas habitual sobre temas de interés
personal (informacion personal y familiar muy basica,
compras, lugar de residencia, empleo). Soy capaz de
captar la idea principal de avisos y mensajes breves,
claros y sencillos.

28.15

67.452

.374

.278

722

12. COMPRENSION DE LECTURA. Soy capaz de leer
textos muy breves y sencillos. Sé encontrar
informacion especifica y predecible en escritos
sencillos y cotidianos como anuncios publicitarios,
prospectos, menus y horarios y comprendo cartas
personales breves y sencillas.

28.22

66.583

416

.344

717

13. INTERACCION ORAL. Puedo comunicarme en
tareas sencillas y habituales que requieren un
intercambio simple y directo de informacidn sobre
actividades y asuntos cotidianos. Soy capaz de
realizar intercambios sociales muy breves, aunque,
por lo general, no puedo comprender lo suficiente
como para mantener la conversacion por mi mismo.

28.02

70.089

.244

.241

.735

14. EXPRESION ORAL. Utilizo una serie de
expresiones y frases para describir con términos
sencillos a mi familia y otras personas, mis
condiciones de vida, mi origen educativo y mi trabajo
actual o el Gltimo que tuve.

28.23

65.641

.496

.465

.710

15. EXPRESION ESCRITA. Soy capaz de escribir notas
y mensajes breves y sencillos relativos a mis
necesidades inmediatas. Puedo escribir cartas
personales muy sencillas, por ejemplo agradeciendo
algo a alguien.

28.15

65.624

.456

.386

713

24





